What is Integrated Literacy?

“If you learn to read, you can teach yourself anything you want. If you learn to write, you can teach anything to anyone else”
—Donna Peha, Seattle Public Schools

Writing Process

Writing is a process. Teachers help students
learn to move through it efficiently and ef-
fectively. Kids gain confidence when they
express themselves fluently in on-demand
writing tasks. But they acquire true compe-
tence when teachers emphasize revision and
editing in rigorous process writing.

Writing Strategies

Writing is full of problems: What's my topic?
How do | start? Do | have enough detail?
Do I need a comma here? And almost every
problem comes up in almost every piece.
Teachers help kids identify common writing
challenges and provide reliable, reusable
techniques to handle them effectively.

Writing Applications

Teachers introduce students to the impor-
tant forms of writing produced in school
and in the world outside of it. Sentence and
paragraph writing activities improve flu-
ency and prepare kids for brief on-demand
writing tasks. But the richest skills are ac-
quired by working on whole forms.

Writing Community

As an individual sport, writing can be a
lonely endeavor. Writers need readers to
provide actionable feedback that makes
their writing better. Writers also need other
writers from whom they can learn. To help
all kids succeed, teachers create supportive
classroom writing communities.

Writing Connections

Teachers connect writing with all subjects
across the curriculum because it is such a
powerful tool for learning. The reading-
writing connection is especially important
because reading and writing are comple-
mentary processes—two sides of the single
literacy coin we all value so highly.

Writing Quality

Teachers model their own writing and
guide students in analyzing the writing of
others. To clarify expectations, teachers use
explicit criteria—a language of quality that
matches our society’s standards of excel-
lence. Kids also learn to assess their work
and set goals for improvement.

TEACHERS TEACH FEWER THINGS IN GREATER DEPTH

Social Studies

Math

Science

Reading Community

Like writing, reading is also an individual
sport. Teachers turn out great players by
matching them with great texts. Whole class
reading plays a vital role, too. Teachers build
strong classroom reading communities that
help kids coax meaning out of shared texts
that they might not discover on their own.

Reading Connections

Reading is a part of every subject across the
curriculum; it’s a fundamental way students
acquire information in school. But it’s also
an important way students learn to write.
These two skills are so closely connected
that almost everything kids read provides
some opportunity to learn about writing.

Reading Quality

One reason reading is hard is because

we can't see it happening. Criteria that
describes reading sheds light on this
mystery. When teachers give kids a shared
language of quality to talk about reading,
they learn faster because it’s easier for them
to know when they’re doing it well.

Reading Process

By thinking aloud as they read aloud, teach-
ers model the process of reading. As they
explain how symbols map to sounds, how
sounds blend into words, how words repre-
sent ideas, and how ideas become knowl-
edge, they bestow upon their students
some of education’s greatest gifts.

Reading Strategies

Teachers give kids essential tools to gain
meaning from text by giving them only es-
sential tools. After readers develop fluency,
background knowledge is the best compre-
hension strategy. Rigorous and meaningful
reading is not the only way to build back-
ground knowledge, but it's a good way.

Reading Applications

Teachers help kids master the same text
forms read by literate people in school and
in the world outside of it. Teachers also
show kids how to perform the same tasks
that literate people perform with these
texts by giving them opportunities to do so
through appropriate real-life activities.

STUDENTS LEARN MORE THINGS WITH LESS CONFUSION

Integrated Literacy is a framework for K-12 instruction that leverages the complementary nature of reading and writing to make learning easier for kids and teaching better for teachers.

When reading and writing are taught in an integrated way;, literacy is easier to learn because it
makes more sense. This is especially important for young students, students with learning chal-
lenges, students who do not live in literacy rich home environments, and English Language
Learners. Advanced students benefit, too, as they explore richer content and perform more com-
plex and more rigorous tasks using tools they have more opportunities to master.

When reading and writing are taught in an integrated way, there is less curriculum to cover be-
cause many lessons and units build knowledge and skills in both subjects simultaneously. More
standards are addressed in less time. Material is explored in greater depth and complexity. And be-
cause teachers have more opportunities for re-teaching, and the modification of their instructional
delivery to meet student needs, they improve the quality of their practice as well.
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How Does the Workshop Method of Teaching Fit into Integrated Literacy?

Integrated Literacy does not require the use of workshop methods but many teachers have found that Reader’s Workshop and Writer’s Workshop work well for them.

Writer’s Workshop

ntegrated Literacy is a framework, not a program; it is method-neutral. But for many teachers, Writ-
er’s Workshop is their method of choice. Writer’s Workshop has been used by thousands of teachers
over the last 30 years. As more teachers have used it, our knowledge of its effectiveness has grown.

Teachers make Writer’s Workshop
better for students by:

Providing explicit instruction in reli-
able, reusable techniques that are ap-

plied to both process writing and on-
demand writing tasks.

Combining solid approaches to spel-
ling, punctuation, usage, and grammar
with rigorous editing techniques that
ensure student mastery of mechanics.

Developing innovative models of as-
sessment that guide instruction while
increasing student engagement and
improving ownership of results.

Teachers make Writer’s Workshop
easier for colleagues by:

Providing effective lessons that new
practitioners use to get things off to a
strong start and to experience success
reliably thereafter.

Defining instructional delivery and
curriculum planning techniques that
save time, reduce complexity, and in-
crease confidence.

Developing management systems
that cultivate student independence
and improve the delivery of differ-
entiated instruction.

Elements of Workshop

f you ask enough people, you’ll find that work-

shop isn’t a thing or a ways; it’s a structure

Teachers make Writer’s Workshop
work for administrators by:

Using an instructional model that is

easy to evaluate because it emphasizes
observable behaviors and consistently
produces tangible high quality results.

Defining terms and techniques ex-
plicitly so that progress toward staff
alignment is easy to assess because ev-
eryone is working off the same model.

Tracking implementation success in

ways that are tied directly to meaning-

ful measurements of student achieve-
ment and teacher satisfaction.

Reader’s Workshop

n the time that Reader’s Workshop has evolved from Writer’s Workshop, teachers have improved it

dramatically—especially for our youngest readers—through the application of current research that

has demonstrated the need for explicit instruction and the importance of background knowledge.

Teachers make Reader’s Workshop
better for students by:

instruction

based on The Alphabetic Principle in
reading and writing through isolated
and in-context techniques.

with simple
criteria that encourage effective com-
prehension monitoring and that en-
able accurate student self-assessment.

at opti-
mal levels and ensuring that their as-
sertions of meaning directly reference
what is written.

Ways of Workshop

nitially, workshop tends to be done one way: lesson, status, work time/conferencing, and sharing.
But teachers often discover that forms other than this classic approach solve unexpected problems

Teachers make Reader’s Workshop
easier for colleagues by:

for

appropriate use in ways that minimize
readers’ cognitive load and maximize
comprehension and enjoyment.

in a pre-
cise and realistic way that supports
real-time assessment of many factors
that guide instruction.

through frequent reading
of content-rich short- and long-form
non-fiction texts.

Teachers make Reader’s Workshop
work for administrators by:

to a list of
explicit criteria that defines good read-
ing in simple language that is easily
understood by everyone.

of
qualitative and quantitative levelling
methods that match students with
texts that accelerate progress.

tech-
niques that quickly detect reading
challenges and that inform immediate
and effective intervention.

Ownership of Workshop

n time, many teachers find that workshop can
be run dynamically in ways that optimize in-

teachers mold to match their students’ needs.

Five Elements of Workshop

Lesson. Four types of lessons are taught: management pro-
cedures, techniques of effective writers, qualities of good
work, and essential content like the conventions of writing.

Status. This is a quick “whip-around” activity where kids
tell teachers what they are working on for the day and
teachers make sure kids are working on what is best.

Work. Much of class time is spent with kids working. This
is the most important time in the workshop because apply-
ing skills through work is how kids learn best.

Conferencing. During work time, teachers meet with kids
individually and in groups to provide personalized instruc-
tion. This is the best teaching time there is.

Sharing. Students share their work with the class. This
improves ownership and provides feedback. It also helps
teachers identify some of their most important lessons.
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and improve the quality of the learning experience in different classroom situations.

Classic. This is the format
most people begin with.
Starting class with a lesson
is the most common way to
begin in almost any teach-
ing method. Status of the
Class keeps everyone on
track. Moving from there to
work time and conferencing
is natural. Ending class with
sharing helps everyone see
what has been accomplished
and what needs to be done
next. Using the classic for-
mat of workshop establish-
es consistency and ensures

predictability.

Four Ways of Workshop

Share First. Beginning with
sharing has several advan-
tages. If a teacher is unsure
of what to teach, the perfect
lesson may present itself as
a result of something that
comes up. Kids will some-
times be eager to share. Let-
ting them do so at the be-
ginning of class keeps them

working through to the end.

Finally, if the previous day’s
lesson or work time runs
long, teachers can still fol-
low the classic and most
comfortable form of work-
shop across class sessions.

No Lesson. The lesson is of-
ten the least valuable time
during workshop. Teaching
one lesson to many learners
often misses the mark with
most. Lessons also take time
that could be spent with
kids working and the teach-
er offering valuable person-
alized instruction through
short, focused conferences.
Early in the year, many les-
sons are typically required.
But as the year winds down,
students become more inde-
pendent and fewer lessons
are needed.

Block. In block schedules,
classes may meet every oth-
er day for 80 or 90 minutes.
To break up this extended
learning period, teachers
may choose to do two cycles
of the normal single-class
period structure. While two
lessons, two rounds of work
time, and even two sets of
sharing can be valuable, sta-
tus typically need only be
taken once. Managed well,
workshop is ideal in a block
schedule format. In partic-
ular, lessons can be longer
and so can work times.

struction and improve classroom management.

Making Workshop Your Own

Give a LESSON when: (1)
Kids need to learn some-
thing; (2) Kids request help;
(3) You detect via confer-
encing that several students
have the same problem; (4)
Something in sharing cre-
ates a teachable moment.

Take STATUS when: (1)
You'’re not sure what’s next;
(2) You need to choose

a lesson; (3) You want to
know who needs a confer-
ence. (4) You want a com-
mitment from kids about
what they are going to do.

Go to WORK when: (1) The
kids want to work; (2) Many
kids are behind; (3) You
want the kids to complete
an important task; (4) You
need to do a lot of confer-
encing; (5) You need a little
peace and quiet.

Go to SHARING when: (1)
Writer’s need feedback;

(2) You, or the kids, need

to hear what everyone has
done; (3) You want to check
on the effectiveness of a les-
son; (4) You need to plan a
new lesson quickly.
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that we use it throughout our academic lives, too.

make it more concrete, and to provide clearer and more actionable

How Does Integrated Literacy Work Across the Curriculum?

The What-Why-How Strategy

nevitably we must all master the ability to think clearly by sup-
porting logical statements with sufficient detail. We use this ba-
sic skill throughout our everyday lives. It’s not surprising, then,

Teaching logical thinking is difficult because it is abstract. To

W-W-H in U.S. History

feedback to students regarding their use of logic, teachers use the

What-Why-How strategy in many ways:

Creating concrete ideas and strong support in expository prose.
Crafting strong logical arguments in persuasive essays.
Developing a thesis and supporting it fully in formal research
papers; understanding a thesis with reference to a text.
Providing complete answers in on-demand writing situations.
Introducing a compact framework for the scientific method.
Checking one’s work in a math problem or logical task.
Teaching students how to support an assertion in any form of
oral or written language.

Sharpening inductive and deductive reasoning skills.

Ensuring in reading that students make direct references to a
text when they make assertions about it.

In Western academic culture, logical arguments tend to follow a

What-Why-How pattern in some way. Once students have learned

this pattern, they can apply it in many contexts.

Improve logical thinking in read-
ing, writing, and all subjects with

WHAT

WHY

n this example, a student is organizing information for a report

on the Civil War. “What” stands for “What do you think?” This

is the writer’s thesis. “Why” stands for “Why do you think it?”
This column contains the writer’s reasons for asserting the thesis.
“How” stands for “How do you know?” This column holds the ex-
amples, explanations, and evidence that support the argument.

HOw

Integrated Literacy uses Learning Patterns; a repertoire of reusable techniques that allows students and teachers to apply the same tools to different tasks in different subject areas.

W-W-H in the Social Sciences
n this example, a group of students is gathering evidence in

support of a thesis about human behavior for a psychology

class. What-Why-How is a great way to gather evidence in sup-

port of a claim. Each time a new “Why” and “How” are added,

the argument becomes a little stronger. Arguments created in this

modular fashion can be easily rearranged for better effect.

WHAT

WHY

HOW

The Civil War ignited over

the economics of slavery. But
after the Battle of Antietam

and Lincoln’s issuing of The
Emancipation Proclamation, the
morality of slavery became a
more significant driving force in
the conflict.

What-Why-How Conventions Reading

Great Beginnings

Southern states relied heavily
on the cotton economy, and the
large amount of slave labor it
required, to sustain their way
of life.

After Eli Whitney invented the
cotton gin in 1793, cotton be-
came the South’s key cash crop,
even out-pacing tobacco.

Southern plantations produced
75% of the world’s cotton when
the Civil War began.

Most of this cotton was pur-
chased by England and other

European nations.

Southerners were confident that
European countries importing
large amounts of cotton would
defend southern states in any
conflict, and that as a result,
there would be no war.

“What would happen if no
cotton was furnished for three
years? England would topple
headlong and carry the whole
civilized world with her to save
the South”— Senator James
Henry Hammond of South Caro-
lina, 1858.

While slavery was relatively rare
in northern states, true aboli-
tionists were also relatively rare.

It is estimated that ardent abo-
litionists represented no more
than 5% of the population.

Only after the Battle of An-
tietam did Lincoln issue The
Emancipation Proclamation,
explicitly bringing the morality
of slavery to the forefront of the
conflict.

Define-Connect-Extend

This helped the Union Army
gain new recruits. The exclu-
sion of “border states” from the
proclamation may have kept
more people from enlisting in
the Confederate Army.

Content-Purpose-Audience”

When meeting goals deter-
mined by quantitative measure-
ments, the nature of the goal
itself can distort the measuring
process.

Happy Endings

People striving to achieve the
goal may “game the system” by
acting in ways that alter the ac-
curacy of the measurement.

In order to show consistently
rising sales, an electronics com-
pany in Silicon Valley bought up
its own equipment and hid it in
a “phantom” warehouse.

American social scientist, Don-
ald T. Campbell proposed that
using metrics related to social
matters would cause distortion
in those measurements.

“The more any quantitative
social indicator is used for social
decision-making, the more
subject it will be to corruption
pressures and the more apt it
will be to distort and corrupt the
social processes it is intended to
monitor.”

Charles Goodhart, a British
banker, formulated a similar law
in relation to British economic
policy in the 1970s.

The most commonly known for-
mulation of the law was created
by British anthropologist Dame
Ann Marilyn Strathern: “When
a measure becomes a target, it
ceases to be a good measure”

Professional baseball players
often appeal rulings on the field
in order to enhance statistics
tied to bonuses.

9
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WHAT-WHY-HOW GREAT BEGINNINGS
Create readers’ attention with a
repertoire of reusable techniques

this foundational pattern. that improve writing dramatically.
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CONVENTIONS READING
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DEFINE-CONNECT-EXTEND

Ensure students master the rules of ~ Use an all-purpose memorization

punctuation with repeatable prac-
tice that is fun and easy to teach.

strategy that is particularly well-
suited to vocabulary instruction.

Stms

CONTENT-PURPOSE-AUDIENCE
Create or comprehend any text
form. Often used with persuasive
and informational texts.

HAPPY ENDINGS
Creating endings that feel finished
and give reader’s something impor-
tant to think about.

TheFive Big Questions

THE FIVE BIG QUESTIONS
Guide revision and improve criti-
cal reading with questions that are

easily modified for all subjects.

At every game, there are four of-
ficial scorers who determine the
outcome of every play. Major
League Baseball has a formal ap-
peals process than can be used
to turn insignificant plays into
money-making statistics.

IDEA-DETAILS

Master the basic building blocks of
reading, writing, and thinking with
a simple yet powerful technique.
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How Does Integrated Literacy Work Across the Curriculum?

Integrated Literacy uses Learning Patterns; a repertoire of reusable techniques that allow students and teachers to apply the same tools to different tasks in different subject areas.

The Transition-Action-Details Strategy
nformation that is sequentially organized is “psychological-
ly privileged” in the brain as cognitive scientists tell us. Stories
and other events sequenced in a logical order are easier to re-

member and recall than information organized in other ways.

The Transition-Action-Details strategy can be used to capture

any sequence of events and render that sequence in a logical way
that can be used for many applications:

Describing the sequence of events in a personal narrative essay.
Creating a plot summary of a novel.

Summarizing the main points in a newspaper or magazine ar-
ticle, or any other piece of informational writing.

Capturing the important ideas, in the order in which they oc-
cur, in a textbook section.

Describing the progression of an historical event.

Creating the framework for a biography or autobiography.
Explaining the steps used to solve a problem or to complete a
process in math or science.

Create step-by-step directions in any situation.

Explain cause and effect relationships.

Any time information can be arranged sequentially, Transition-

Action-Details can be used to capture that order in a simple for-
mat. It can be used by students in a variety of academic applica-

tions and by teachers to improve lesson presentation.

T-A-D in World History

n this example, a teacher and her students have captured the

major events that formed the basis of the long-standing conflict
in the Middle East. The sequence begins with the end of World

War I in 1917 and ends with Israel’s 1967 victory in the Six Day

War. T-A-D is a useful share note taking tool that helps teachers or-
ganize their lessons and gives students an easy-to-study reference.

TRANSITION

ACTION

DETAILS

T-A-D in Science

n this example, a student is using the Transition-Action-Details

strategy to organize notes from a textbook on the events that
occur when light enters the eye, triggering a series of chemi-

cal reactions leading to the discharge of electrical impulses to the

brain that enable us to process visual information. T-A-D makes

sequential processes like this easier to remember.

TRANSITION

ACTION

DETAILS

When the Turkish Ottoman
Empire collapsed at the end of
World War I,

Great Britain ended up admin-

istering Palestine.

« League of Nations’ Mandate
System; article 22.

When light enters the eye,

It hits the cornea first.

« It passes through the cornea,
then the aqueous humor, the
lens, and the vitreous humor.

In 1917, at the urging of Zion-
ist groups in England,

The British issued the Balfour
Declaration.

« The declaration supported
“the establishment in Pales-
tine of a national home for
the Jewish people”

Eventually,

During the years of the Man-
date, 1922-1947,

Large number of Jews immi-
grated to Palestine.

« Many fleeing Nazi persecu-
tion.

The light reaches the retina, the
light-sensing part of the eye.

« The retina has rods and
cones.

« Rods handle vision in low
light.

« Cones handle color vision
and detail.

When light contacts these two
types of cells,

A series of complex chemical
reactions occurs.

o A chemical called Rhodopsin
creates electrical impulses in
the optic nerve.

When it is exposed to light,

In 1947, The UN proposed splitting o One state for Palestinian
Palestine into two states. Arabs, the other for Jews.

« Jerusalem was international-

ized; resolution 181 of 1947.

In 1948, Israel declared its indepen- o Arab nations attacked Israel.

dence.

« Israel won the war claiming

75% of the land in Palestine.
« Half of the Palestinians left or

were thrown out.

Rhodopsin decomposes.

« Light causes a physical
change in part of the chemi-
cal.

In an extremely fast reaction,
beginning in a few trillionths
of a second,

In 1967, as a result of the Six
Day War,

TRANSITION-ACTION-DETAILS
Create a pre-write for any narra-
tive. Summarize the plot of a novel
or the important ideas in any text.

Transition-Action-Details*

Israel came to occupy the re-
maining territory of Palestine.

Question-Infer-Clarify

« Israel won control of the West

Bank and the Gaza Strip.

EXPRESSIVE READING
Improve reading fluency and com-
prehension because both are tied so
closely to meaning.

TTMS ALL 2013-04-23.indd 3

ACTION-FEELINGS-SETTING
Capture the essential elements of
a scene in writing. Understand the
basics of any character-based text.

QUESTION-INFER-CLARIFY
Improve close reading of any text
with a single comprehension strat-
egy that can be used repeatedly.

DETAILING
Master a reusable repertoire of
strategies to add details in writing
and improve text comprehension.

Rhodopsin breaks down and
eventually forms Metarhodop-
sin.

Sentence Structuring

[

INDING THE AREA OF AN IRREGULAR POLYGON

Draw-Label-Caption®

T IT
A B

SENTENCE STRUCTURING
Produce grammatically correct
sentences, clarify thought, and

improve reading comprehension.

Pre-write
ture a scen

DRAW-LABEL-CAPTION

a scene in writing. Cap-
e in reading. Diagram in

math, social studies, and science.

o This chemical results in
electrical impulses that are
transmitted to the brain and
interpreted as light.

MAIN IDEA

Define a key literacy concept and
teach kids how to craft and com-

prehend a thesis statement.
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How Does Integrated Literacy Work With Learners of All Ability Levels?

Integrated Literacy’s Learning Patterns™are taught along a continuum of gradually increasing independence and a continuum of gradually increasing complexity.

Extend Skills to Solve Complex Problems
magine students know four writing techniques, one for each type of writing they have learned.
When challenged with a situation requiring the use of all four techniques in the same piece, we
would want them to combine their skills in thoughtful ways to solve this more complex problem.

Lay a Solid Foundation From the Start
t's important to start kids off with a solid understanding of a given technique. Often, the best way to
do this is to introduce the technique in a simplified form that everyone can master easily. This helps
students acquire additional knowledge on the way to mastering complex skills.

>
>

Combine strategies and variations of strategies to add
rigor; to solve complex problems, and to improve quality.

Create variations of the strategy that extend its usefulness
in logical ways based on its fundamental structure.

Complete the strategy in its simplest form. Students may
want to use it this way several times before moving on.

Complete a portion of the strategy that represents com-
plete expression but does not require complete execution.

Start with the simplest and most important elements of a
strategy that form the foundation of its use.

Transition Action Details
T A D T A D T A D T A D D T A D
Last summer, I went with my family to visit | - I never knew it was so huge. | | | | |
the Grand Canyon. « | was not excited but | had
more fun than | thought. Adding an extra “Details” column encourages more support. For the most important items in the “Details” column...
One the second day of We went on a helicopter « It was scary but fun.
our trip, ride down deep inside the « My mom got sick but she T A D F Tell Show
canyon. said she had a good time.
We stayed in this really weird | « It had heads of dead | | | |
hunfing lodge place animals on the wall but the Adding a column for “Feelings” often improves voice. ..take a detail and “show it” with the “Tell-Show" strategy.
food was pretty good.
Start kids on the Transition-Action-Details strategy with the Adding one to three items in the “Details” column of the We saved the coolest thing | We each tooka walk onthis | «You can see right through it Once students have learned the Transition-Action-Details “Show, don't tell!” is common advice that tells kids what to do to
first action and the last. Then have them fill out the actions in Transition-Action-Details strategy is a logical step that leads forst. big glass path that sticks out. | allthe way to the bottom. strategy completely, it can be easily extended it in many ways improve their writing. Combining the Tell-Show strategy with
. . . over the canyon. « Mom didn't go on that one. , . ies . . .
between to create a logical sequence of events. naturally to a more successful expression of ideas. that expand students’ knowledge and skill. the Transition-Action-Details strategy shows them how to do it.
w w H w w H w w H What Why How w w H H T A D
| | I hate taking really long drives | It's boring. « Theres really nothing to do. | | | | |

Start kids on the What-How-How strategy with one statement
in the “What” column and one supporting element in the “Why”

column. Then have them add additional support as needed.

A row of a What-Why-How is a well-supported paragraph.
w w H

By adding additional What-Why-How rows, students express
additional fully supported ideas. Each row of the chart can
become a paragraph for a multi-paragraph piece of writing.

in the car with my family.

« | don't even like playing
with my iPad after a while.

My little sister drives me
(razy.

+ Shes always bothering me.
« She sings along with the
radio—nbadly!

| always wonder why we just
don't take an airplane.

« [ know it's more expensive
but you know what they say:
“Time is money!”

We're always hungry and
tired when we arrive.

«We just end up eating and
qoing to sleep.

Adding an extra“How” column prompts kids for more support.

w w H 3E

| ===

A“3E" column improves examples, explanations, and evidence.

As a technique for developing strong logical arguments, the
What-Why-How strategy can always be extended when more

support is needed to bolster unusual or controversial opinions.

Use Transition-Action-Details to support ideas with anecdotes.

w w H

| ==

Expand a “How" column detail with Transition-Action-Details.

It's very common within a logical argument created with the
What-Why-How strategy to use the Transition-Action-Details
strategy to create a brief anecdote that illustrates the thesis.

Tell-Show

Knowledge Patterns* Question

Monitor and Repair

THEME AND MAIN IDEA
Propose a clear definition of each
term along with meaningful expla-
nations of how they work together.

INFER
Improve inference with specific
techniques that work with all texts
across the curriculum.

THE FIVE TEXT CONNECTIONS
Demonstrate the purpose and
value of effective connections in
texts of all forms.

TELL-SHOW
Help students add descriptive, con-
crete, ‘showing” details in writing,
and improve inference in reading.

PHRASE BREAKING
Improve reading comprehension
and fluency, especially in challeng-
ing texts with long sentences.

QUESTION
Focus students on posing effec-
tive questions that improve their
understanding in all contexts.

MONITOR AND REPAIR
Get students” understanding of a
text back on track when their read-
ing comprehension breaks down.

KNOWLEDGE PATTERNS
Organize information using logical
patterns based on common charac-
teristics to improve study and recall.
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How Does Integrated Literacy Work With Learners of All Ability Levels?

Integrated Literacy’s Learning Patterns™are taught along a continuum of gradually increasing independence and a continuum of gradually increasing complexity.

Meeting Students Where They Are

deally, we want every student to master valuable techniques. By choosing different modes of instruc-

Providing Freedom Within Responsible Boundaries
f students learn to do only what we tell them when we tell them to do it, what will they do on their
tion—modeled, shared, directed, suggested, and facilitated—we serve beginning, intermediate, and own? We can’t be sure. But we can teach kids how to make good choices if, as they grow, we give

advanced students well by moving them steadily along a continuum of increasing independence. them a responsible range of options to choose from while they are within our sphere of influence.

Use when you think students will benefit most from seeing
you do something and understanding how you do it.
Teacher

Modeling is easy and effective, and it requires
little preparation. Teachers demonstrate a tech-
nique, thinking aloud to the class so students
can understand both what and how something
is being done. While modeling is most often
used in the lower grades, it works well at all
grades and in all subjects. Kids love watching
teachers work and teachers experience what it’s
like for kids to perform a given task.

Students
To get the most out of modeling, students do
the following things: (1) Pay close attention to
what the teacher is doing and saying; (2) Ask
themselves why the teacher might be doing or
saying particular things; and (3) Think of ques-
tions they would like to ask or comments they
would like to make, either during the model-
ing session if the teacher invites them, or after
the modeling session has concluded.

Use when you think students will benefit most from
working with you on a single shared piece of work.
Teacher

Shared work brings teachers and students to-
gether as a team. While the teacher leads the
lesson, and typically records the work, students
suggest the work that is done. At any time,
teachers can prompt students toward a specific
goal by making suggestions themselves, ask-
ing for specific suggestions from the students,
or by asking specific questions designed to
prompt kids toward better understanding.

Students
In shared work situations, students work as
part of a team, one that may also include the
teacher. To get the most out of shared work,
students do the following: (1) Suggest ways of
getting the work done; (2) Attend closely to the
suggestions of other students; (3) Provide ac-
tionable feedback on results that lead to ideas
for improvement; and (4) Ask questions that
clarify understanding and further the process.

>
>

Use when you think most students can be successful on
their own as long as they have direct, explicit instruction.
Teacher
In this mode, teachers tell the entire class what

they would like each individual student to

do. Directing kids to perform specific tasks is
probably the most common mode of instruc-
tion teachers use. Not surprisingly, it's impor-
tant to give clear directions. If the task is com-
plex, or if students are working independently
for the first time, teachers may model their
own independent work as kids perform theirs.

Students
If kids aren’t sure what to do, there are four
smart things they can try: (1) Look at what
your teacher is doing; (2) Look at what your
neighbor is doing; (3) Refer to the directions
if they are available; or (4) Stop for a bit, think
a little, and try something that makes sense.
These choices improve independence, keep
class moving, and are often preferable to re-
peated choruses of “What do I do next?”

The Three E's of Strong Suppoi
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STATEMENT AND SUPPORT
Develop foundational skills for one
of the most common task students

perform in all subject areas.
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THE THREE E’'S
Use examples, explanations, and
evidence to support logical argu-
ments and to assess their strength.

TOPIC EQUATIONS
Guide kids in making responsible
choices about what they study
within your defined curriculum.

THE FIVE FACTS OF FICTION
Create and analyze works of fiction
and character-based non-fiction
with a single universal model.

ASSOCIATE-MANIPULATE-REGENERATE
Improve recall, encourage self-
testing, and facilitate distributed
practice in all subject area.

Use when you want to give kids the choice to choose their
technique and compare their results with and without it.
Teacher
Once kids know a technique, wed like them
to recognize for themselves when they need
to use it. At this point, one of the best things
teachers do is suggest a strategy without for-
mally directing that it be used. This is a safe
way to increase kids’ ownership in how they
do their work. If they can perform the task
successfully a different way, that’s great. If not,
they have a suggestion that will work.

Students
On their way to independent problem-solving,
kids often want to do things their way. This is
often a positive sign that they are gaining con-
fidence. But they don't always make the best
choices. Letting them choose their own ap-
proach, however, gives them an opportunity to
compare the success of their work with previ-
ous attempts and to determine if they really are
ready to tackle certain tasks on their own.

Use when you think students can be successful without
explicit instruction and may need only occasional advice.
Teacher
We want kids to become independent learners.

But we also want them to do good work. Fa-
cilitation is the key and responsible boundar-
ies around student choices are the mechanism
that makes it work. Instead of directing or sug-
gesting a particular approach, teachers let kids
make their own choices. This is not free choice;
it is choice bounded by a range of responsible
options that support consistent success.

Students
Kids want to do things their way. We want
them to do things their way, too—as long as
they do them well. Kids become independent
by making choices, assessing results, and tak-
ing ownership of the consequences of their
actions. Knowing that we are there to facilitate
their success, but not to direct it, says that we
trust them to make smart choices. It also gives
them the confidence they need to take risks.

Chaining
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CHAINING
String sentences and paragraphs
together with ease and fluency in
ways that make sense.

IDENTIFY-PLAN-EXECUTE-CHECK
Apply a process for all-purpose
problem-solving in all subjects,

and especially math.

INFO-GRIDS
Organize important information
in logical ways that makes it easy
to study and recall.
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